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Abstract 
The purpose of this study is to assess the attitudes of primary school second level students towards the lesson of Turkish 
Language. The research population is consisted of 188 6th, 7th and 8th grade students attending 3, randomly selected primary 
schools in the province of Erzurum.  As a measuring tool, “Turkish Language Lesson Attitude Scale”, prepared by Kara (2010) 
was used. For the data gathered by the survey, frequency measurements were made in SPSS 10 data processing program and the 
values are reflected in tables. As a result of the lesson, it was concluded that the students attended Turkish Language lessons 
willingly and pleasantly; however, they did not want to be educated in a department related to Turkish Language in the future; 
and the reason was that they saw Turkish Language lessons as a period of time in which they can have a good time at school.  
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
Language is a cultural tool that shapes and directs human life, gives meaning to its existence on earth, providing 
them the opportunities to become social beings. In order to have an active role in daily life as a social creature, an 
individual must use his language well. People, who cannot use their languages well, cannot establish healthy 
relationships with other people. Education of language is very important in this respect.  
People can have language education in two ways, formally and informally. Family, communication tools and 
social environment can be shown as examples of environments where informal language education is given; and 
schools can be shown as examples of environments where formal language education is given. The most critical 
time periods of language teaching corresponds to the first and second levels of primary school.    
Turkish Language education is essential for having first and second level primary school students gain 
communication, socialization, comprehension and expression skills. “Turkish Language education is a field of study 
that requires the systematic usage of certain methods, techniques and tools” (Öz, 2001; 1). The general purpose of 
Turkish Language education is to have students reach the top level in basic language skills and grammar. 
“Through acquisitions gained and activities in Turkish Language education; it is aimed to have students improve 
their reading, listening, speaking and writing skills, realize the opportunities and richness of our language and use 
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Turkish correctly, delightfully and effectively. Thus, by gaining the love and awareness for the language, students 
will be more efficient in the process of learning and will acquire the culture that will prepare themselves for life and 
future” (2005; 3). In this respect, all environments, where mother’s tongue educations take place, have great 
importance. This is due to the fact that in such learning environments, students recognize and try to internalize their 
mother’s tongue.   
All relevant elements in the environments, where mother’s tongue educations take place, have great effect on 
students. The attitudes between the students and such elements have a decisive role for the process to operate 
positively or negatively. Therefore, attitudes developed by people, who try to learn their mother’s tongue, towards 
learning elements, must be carefully kept under control.  
Attitudes developed by people towards the learning environment have a great effect on the effective operation of 
the process of internalizing the mother’s tongue. “Attitude is a pretty permanent system, which has items related to 
thoughts or emotions about any object, idea or person, and  which includes behavioral trends, or is a positive or 
negative general emotion or assessment of a person about an object, idea or person” (Deniz and Tuna, 2006; 2). An 
attitude developed about any object or subject has an importance on the point of the ongoing of the operations. 
Positive attitudes developed by a person on an object or subject increase his effectiveness in his area of work while 
negative attitudes cause him to acquire a passive situation. Considering the problem in this respect, it is understood 
that the attitudes of students towards the teacher, classroom environment and in general, towards the lesson, have to 
be carefully examined.  
There is an interaction between all educational elements assisting education in the classroom, and students. This 
interaction causes the parties to develop positive or negative attitudes towards each other. When the interests and 
attitudes of teachers towards students are positive, positive behavior are seen in the attitudes of students towards the 
lesson. On this subject, Yara (2009) has recommendations for teachers for establishing positive relationships with 
students and creating a classroom environment where students actively participate in lessons.  
Attitude of students towards a lesson affect their academic successes. According to researches, students with 
positive attitudes towards a lesson become successful in that lesson (Yücel and Koç, 2011; Tay and Akyürek Tay; 
Karasakaloğlu and Saracaloğlu, 2009; Akandere et al.,2010) while students with negative attitudes become 
unsuccessful (Genç and Kaya, 2010). So, Turkish Language lessons have a strong area of interaction with student 
attitudes in the education of Turkish Language as a 1st language.  
The qualities of mother’s tongue education environment are important because of their decisiveness on 
educational quality. “Individuals’ beginning to use their mother’s tongue correctly and grammatically, is achieved 
by the planned language education activities in school” (Canbulat et al., 2004; 2). Schools can operate the process in 
a more functional, successful and satisfactory manner by displaying an innovative, improving and analogous attitude 
on 1st language teaching. “In order to achieve functionality in 1st language teaching, first, the traditional education, 
which is being accepted as the reason for inefficiency, must be left behind, and new teaching methods must be 
developed with innovations and changes in the applications” (Açık, Önkaş, 2010; 122). This requires that the 
schools should have a student based program in 1st language teaching lessons and that they should have an educator 
staff who has fully internalized the structural approach.  
As Vahapzade quotes from K. Pautovski: “The relationship of each person with his mother’s tongue reveals his 
level of civilization, as well as his effort for citizenship. Without loving one’s own mother’s tongue, it is not 
possible to love the motherland. One who is indifferent to his mother’s tongue is a savage.” (quoted by Çavuşoğlu, 
2006; 41). Based on these words of Pautovski, we can say that Turkish Language lessons are times of civilization 
and acquiring an awareness of citizenship. Such a thought is an indicator of the crucial aspects of the effects of 
attitudes towards Turkish Language lessons.  
Turkish Language lessons are established on comprehension and expression, two main skills that are necessary in 
all stages of life. A person cannot express what he can’t comprehend; if he comprehended it, it will not have any 
value unless he is able to express it. Skills of comprehension and expression are based on a cause – effect relation 
and are not only crucial for Turkish Language lessons but are also crucial for all other lessons. “Success cannot be 
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expected in other lessons from children whose comprehension and expression skills are underdeveloped” (Demir 
and Yapıcı, 2007; 185). Failure triggers developing negative attitudes towards the subject on which the failure 
occurs. Negative attitude towards Turkish Language lessons can cause negative attitudes towards other lessons. The 
purpose of this study is to assess the attitudes of primary school second level students towards the lesson of Turkish 
language. For this purpose, the answers will be sought for following questions: 
1. What are the factors that are effective in attitude towards Turkish Language lessons? 
2. What are the situations of willingness of primary school second level students towards attending Turkish 
Language lessons? 
3. What are the thoughts of primary school second level students on the classroom environment provided to 
them in Turkish Language lessons? 
 
 
 
 
 
2. Method 
2.1. Population and Sample 
The research population is consisted of 6th, 7th and 8th grade students attending the primary schools subject to the 
Provincial National Education Directorate of Erzurum. The sample group of the research is formed of 188 6th, 7th and 
8th grade students attending Şair Nefi, Mehmetçik and Kayakyolu Primary Schools in 2010-2011 education year. 
 
2.2. Data Gathering 
As a data gathering tool, “Turkish Language Lesson Attitude Scale”, prepared by Kara (2010) was used. This is a 
scale for measuring the affective areas of primary school second stage students. This scale consisting of 20 items has 
12 positive and 8 negative items.  
 
2.3. Data Analysis 
The data gathered from the scale applied to the students were entered into SPPS 18.0 data processing program 
and they were tabulated by calculating their frequency and percentage values (Büyüköztürk, 2011; 21).   
 
3. Findings and Interpretation 
Table 1: Findings from the survey of attitude towards Turkish language lesson 
Scale of Attitudes towards Turkish Language Lessons Always Usually Sometimes Seldom Never 
 f % f % f % f % f % 
1 Turkish Language is a fun lesson for me. 90 47,9 64 34 23 12,2 8 4,3 3 1,6 
2 I am usually very bored in Turkish Language lessons. 5 2,7 12 6,4 23 12,2 58 30,9 90 47,9 
3 More time should be allocated for Turkish Language 
lessons. 
42 22,3 45 23,9 70 37,2 16 8,5 15 8 
4 I am afraid of Turkish Language lessons. 7 3.7 15 8 19 10,1 30 16 11
7 
62,2 
5 I look forward to Turkish Language lessons. 49 26,1 61 32,4 57 30,3 16 8,5 5 2,7 
6 I enjoy doing homework related to Turkish Language. 66 35,1 56 29,8 32 17 19 10,1 15 8 
7 I study Turkish Language with more love than other 
lessons. 
52 27,7 50 26,6 48 25,5 24 12,8 14 7,4 
8 I am usually anxious in Turkish Language lessons. 9 4,8 11 5,9 17 9 38 20,2 11
2 
59,6 
9 I enjoy discussing subjects related to Turkish Language 
lessons. 
76 40,4 54 28,7 34 18,1 16 8,5 8 4,3 
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10 Turkish Language is an unnecessary lesson for me. 5 2,7 8 4,3 4 2,1 24 12,8 14
7 
78,2 
11 In Turkish Language examinations I am more anxious 
according to examinations of other lessons.  
19 10,1 21 11,2 28 14,9 30 16 90 47,9 
12 Turkish Language lessons have an important place in 
daily life.  
12
2 
64,9 41 21,8 19 10,1 2 1,1 4 2,1 
13 I would be glad if Turkish Language lesson subjects are 
reduced. 
32 17 28 14,9 25 13,3 35 18,6 68 36,2 
14 I only study Turkish Language lessons to pass the class. 9 4,8 8 4,3 15 8 38 20,2 11
8 
62,8 
15 Turkish Language lesson reading texts are very boring. 22 11,7 22 11,7 32 17 24 12,8 88 46,8 
16 I would like to study in a department related to Turkish 
Language in the future. 
36 19,1 18 9,6 50 26,6 31 16,5 53 28,2 
17 I don’t like to miss television or radio programs with 
themes of Turkish Language. 
41 21,8 27 14,4 48 25,5 34 18,1 37 19,7 
18 I enjoy examining texts in Turkish Language lessons. 72 38,3 38 20,2 31 16,5 22 11,7 24 12,8 
19 I would like to spend most of my spare time with 
Turkish Language lessons. 
43 22,9 40 21,3 55 29,3 23 12,2 27 14,4 
20 I would like to follow books, magazines, and similar 
publications related to Turkish Language lessons. 
71 37,8 46 24,5 33 17,6 20 10,6 18 9,6 
 
1. For item “Turkish Language is a fun lesson for me”; 47.9% of the students opted for “always”, 34% opted 
for “usually”, 12.2% opted for “sometimes”, %4.3 opted for “seldom” and 1.6% opted for “never”. According to the 
findings, almost half of the students think that Turkish Language lessons are “fun”. This ratio can be interpreted as a 
situation that can be improved. 
2. For item “I am usually very bored in Turkish Language lessons”; 2.7% of the students opted for “always”, 
6.4% opted for “usually”, 12.2% opted for “sometimes”, %30.9 opted for “seldom” and 47.9% opted for “never”. 
According to the findings, students are not bored in Turkish Language lessons. This approach can be interpreted as a 
positive situation. 
3. For item “More time should be allocated for Turkish Language lessons”; 22.3% of the students opted for 
“always”, 22.3% opted for “usually”, 37.2% opted for “sometimes”, %8.5 opted for “seldom” and 8% opted for 
“never”. According to the findings, students believe that there are enough hours for Turkish Language lesson. 
4. For item “I am afraid of Turkish Language lessons”; 3.7% of the students opted for “always”, 8% opted for 
“usually”, 10.1% opted for “sometimes”, %16 opted for “seldom” and 62.2% opted for “never”. According to  the 
findings, students seem confident and brave in Turkish Language lessons. 
5. For item “I look forward to Turkish Language lessons”; 26.1% of the students opted for “always”, 32.4% 
opted for “usually”, 30.3% opted for “sometimes”, %8.5 opted for “seldom” and 2.7% opted for “never”. According 
to the findings, most of the students look forward to Turkish Language lessons. Students are eager for the lesson. 
6. For item “I enjoy doing homework related to Turkish Language”; 35.1% of the students opted for 
“always”, 29.8% opted for “usually”, 17.0% opted for “sometimes”, %10.1 opted for “seldom” and 8.0% opted for 
“never”. According to the findings, it is possible to say that half of the students enjoy doing Turkish Language 
homework and that the homework are in line with the tastes of students. 
7. For item “I study Turkish Language with more love than other lessons”; 27.7% of the students opted for 
“always”, 26.6% opted for “usually”, 25.5% opted for “sometimes”, %12.8 opted for “seldom” and 7.4% opted for 
“never”. It is possible to say that a substantial amount of students enjoy Turkish Language lessons more according 
to other lessons. 
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8. For item “I am usually anxious in Turkish Language lessons”; 4.8% of the students opted for “always”, 
5.9% opted for “usually”, 9.0% opted for “sometimes”, %20.2 opted for “seldom” and 59.6% opted for “never”. It is 
possible to say that 80% of the students are not anxious in Turkish Language lessons. 
9. For item “I enjoy discussing subjects related to Turkish Language lessons”; 40.4% of the students opted for 
“always”, 28.7% opted for “usually”, 18.1% opted for “sometimes”, %8.5 opted for “seldom” and 4.3% opted for 
“never”. According to the findings, more than half of the students enjoy discussing subjects related to Turkish 
Language lessons. 
10. For item “Turkish Language is an unnecessary lesson”; 2.7% of the students opted for “always”, 4.3% 
opted for “usually”, 2.1% opted for “sometimes”, %12.8 opted for “seldom” and 78.2% opted for “never”. 90% of 
the students see Turkish Language lessons necessary. This situation can be interpreted as students having a positive 
perception on the necessity of the lesson. 
11. For item “In Turkish Language examinations I am more anxious according to examinations of other 
lessons”; 10.1% of the students opted for “always”, 11.2% opted for “usually”, 14.9% opted for “sometimes”, %16 
opted for “seldom” and 47.9% opted for “never”.  
12. For item “Turkish Language lessons have an important place in daily life”; 64.9% of the students opted for 
“always”, 21.8% opted for “usually”, 10.1% opted for “sometimes”, %1.1 opted for “seldom” and 2.1% opted for 
“never”. Results can be interpreted as Turkish Language lessons are being studied in accordance with the principle 
of “real-life”. 
13. For item “I would be glad if Turkish Language lesson subjects are reduced”; 17% of the students opted for 
“always”, 14.9% opted for “usually”, 13.3% opted for “sometimes”, %18.6 opted for “seldom” and 36.2% opted for 
“never”. Almost half of the students believe that the subjects covered Turkish Language lessons are 
sufficient/necessary, while the other half believes that there are too many subjects.  
14. For item “I only study Turkish Language lessons to pass the class”; 4.8% of the students opted for 
“always”, 4.3% opted for “usually”, 8% opted for “sometimes”, %20.2 opted for “seldom” and 62.8% opted for 
“never”. Students do not study Turkish Language lessons only to pass class; instead, as stated in items 12 and 10, 
they see it necessary for life. This situation can be interpreted as the skills covered by Turkish Language lessons are 
skills used in real life.  
15. For item “Turkish Language lesson reading texts are very boring”; 11.7% of the students opted for 
“always”, 11.7% opted for “usually”, 17.0% opted for “sometimes”, %12.8 opted for “seldom” and 46.8% opted for 
“never”. Accordingly, it is revealed that the texts used for Turkish Language lessons should be selected from more 
enjoyable texts. 
16. For item “I would like to study in a department related to Turkish Language in the future”; 19.1% of the 
students opted for “always”, 9.6% opted for “usually”, 26.6% opted for “sometimes”, %16.5 opted for “seldom” and 
28.2% opted for “never”. Accordingly, it can be said that students do not think about preferring departments related 
to “Turkish Language” in universities. 
17. For item “I don’t like to miss television or radio programs with themes of Turkish Language”; 21.8% of the 
students opted for “always”, 14.4% opted for “usually”, 25.5% opted for “sometimes”, %18.1 opted for “seldom” 
and 19.7% opted for “never”. It can be said that 35% of the students follow programs related to Turkish Language in 
the media. 
18. For item “I enjoy examining texts in Turkish Language lessons”; 38.3% of the students opted for “always”, 
20.2% opted for “usually”, 16.5% opted for “sometimes”, %11.7 opted for “seldom” and 12.8% opted for “never”. 
According to the findings, more than half of the students enjoy examining texts in Turkish Language lessons. 
19. For item “I would like to spend most of my spare time with Turkish Language lessons”; 22.9% of the 
students opted for “always”, 21.3% opted for “usually”, 29.3% opted for “sometimes”, %12.2 opted for “seldom” 
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and 14.4% opted for “never”. According to the results, some of the students perform activities related to Turkish 
Language lessons in their spare time. 
20. For item “I would like to follow books, magazines, and similar publications related to Turkish Language 
lessons”; 37.8% of the students opted for “always”, 24.5% opted for “usually”, 17.6% opted for “sometimes”, 
%10.6 opted for “seldom” and 9.6% opted for “never”. According to the results, it can be said that most of the 
students would like to follow printed, visual and media elements related to Turkish Language.  
 
4. Discussion 
The findings obtained as a result of applying the Attitude towards Turkish Language scale, show that the attitudes 
of students towards Turkish Language lessons are usually positive (Bölükbaş, 2006). 
According to the findings of the survey, students see Turkish Language lesson as a fun and enjoyable lesson. In 
this attitude of the students, the student based studying approach and the teacher as the manager of the classroom has 
a great effect. Teachers, through activity based lessons, play a facilitating role for the students to express 
themselves. The activities take students’ individual differences into account and provide opportunities to express 
themselves as much as their abilities allow it (Deniz ve Tuna, 2006). These conditions positively affect the of the 
students’ voluntary and joyful participation in Turkish Language lessons.  
Turkish Language lessons are lessons that inherently include esthetic and emotional values. Turkish Language 
lessons are periods of times when students can live the esthetic joy and freely enjoy their emotions. These reasons 
can be the underlying reasons that students enjoy Turkish Language lessons and looking forward to the next lesson.  
The attitudes of students towards tests are also remarkable. Question types that measure the talent of making 
analysis and synthesis are important for having students express their knowledge comfortably. With such questions, 
students are provided an unrestricted, wide area of contemplation. If teachers take these factors into account while 
preparing test questions, the examination anxiety of the students will be removed.  
Inclusion of poems, essays, stories by Turkish Language text books; prevent students from continuously facing 
same types of texts and from boredom. Texts’ not being consisted of a dull and plain ploy pattern ensure that 
students can relate to their daily lives and imagination, and read them with joy and excitement.  
Another remarkable point in the findings of the survey is that the 28% “never” answer by the students related to 
their attitudes towards studying in a department related to Turkish Language. This ratio is the highest among this 
item. Based on this ratio, we can say that Turkish Language lessons are perceived as periods of time in which 
students can rest and have a pleasant time.  
Students get bored after a certain time in school, especially with mathematical lessons. They feel more 
comfortable in Turkish Language lessons because in a way, they have the opportunity to participate in the lesson 
and express themselves. However, when students get home and turn on the TV and realize that they are no longer in 
the school environment, the comfortable environment provided by the Turkish Language lesson becomes 
unnecessary. This perception can be regarded as one of the reasons that they do not want to prefer a department 
related to Turkish Language in the future.  
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